







Classroom management tends to be, for many language teachers, something that is done 
naturally and consequently the act is rarely explicitly analyzed. Therefore, much of what takes 
place is implicit and difficult to articulate. This teaching journal task seeks to address one 
instructor’s routine or automated responses to issues of classroom management. Moving beyond 
instinctive responses to given situations, this study hopes to identify, analyze and seek solutions 
to classroom management issues that occur over the spring semester 2014 in one instructor’s 
EDC lessons at Rikkyo University. 
 
INTRODUCTION 
Student motivation has long been identified as a central factor in foreign/second language (L2) 
learning (Cheng and Dörnyei, 2007, p.153). Motivation is not only the trigger that can ignite the 
initial interest in learning a foreign language, but it can also be the engine that drives students on 
the long and often arduous journey towards achieving L2 proficiency. One facet of motivation 
regards the students’ willingness to participate and as the English Discussion Class (EDC) at 
Rikkyo University was designed with improving students’ spoken fluency as its principal 
objective, student engagement in the lesson is a prerequisite for success. However, as the EDC is a 
compulsory course, which all freshmen students must take, varying levels of motivation and 
indeed engagement can be expected across the board. Motivation in language learning is a 
complex issue, which involves both internal factors such as intrinsic interest (arousal of curiosity) 
and mastery (self-efficacy) and external factors such as significant others (teachers and peers) and 
the learning environment (Williams and Burden, 1997). Wright (2005, p.17) discusses motivation 
in terms of classroom management stating that, “engagement is a precondition to learning and 
helps define the strength of motivation and individuals’ approach to learning.” 
While classroom management is central to what every teacher does on a daily basis, there 
appears to have been little discussion on this topic with regards to language education. Classroom 
management is something that teachers tend to do intuitively rather than explicitly investigate. 
Many teachers have spent their whole lives in and around classrooms both as a student and a 
teacher. The classroom becomes their natural habitat. Yet, much of this accumulated knowledge is 
stored away and given little conscious thought (Wright, 2005, p.8). Routine, automated and 
instinctive are three words that can describe the vast majority of teaching practice in relation to 
issues of classroom management. This makes it difficult to share or define knowledge. Therefore, 
in order to better understand and articulate what was happening in his classroom the instructor on 
this study opted to keep a teaching journal.  
Teaching journals can help teachers to consciously analyze what they are doing both 
inside and outside the classroom (Richards and Farrel, 2005). They suggest, prior to starting a 
teaching journal, teachers should reflect on an incident that caused the teacher to stop and think. 
The first few weeks of this study were devoted to informal observation of all classes and in 
particular to student behavior and performance. By week 5, after careful consideration of all 
classes, two classes were selected and particularly two students in each of those classes. The 
teacher on this study noticed issues with student engagement and participation in two of his EDC 
classes in the spring semester 2014.  
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As mentioned, at Rikkyo University, all of the freshmen students must take the EDC. They are 
placed according to their TOIEC listening scores and assigned into four levels (I, II, III and IV). 
Level I being the highest with IV being the lowest. Furthermore, students are grouped according to 
their department. 
 
Group 1 (4 males, 5 females) – Level II – College of Law: 
Student A (male) TOEIC Listening 330 
Student B (female) TOEIC Listening 270 –  
 
Group 2 (8 males) – Level IV – College of Science 
Student C (male) TOEIC 175 
Student D (male) TOEIC 115 –  
 
DISCUSSION 
Wright (2005, p.17) argues that engagement is at the heart of classroom management process. It 
helps define students’ motivation and how they feel during the learning experience. How students 
feel can color their whole learning experience. Emotional issues must be considered when trying 
to analyze issues of engagement and participation. The psychological approach to SLA has 
focuses on three main areas:  language and the brain, learning processes and learner differences.  
However, it is the last of these three foci that is most useful for language teachers in terms of 
implications for teaching. Emotional differences such as attitude, motivation and anxiety as well 
as biological differences such as age and sex can play a part in determining why some learners 
seem to do better than others. In terms of emotional involvement, Group 1 displayed more 
outward signs of motivation, such as initiating conversation in L2 with the teacher before class 
and creatively using the language for humor However, students A and B often reverted to L1, 
which was inclined to affect others students’ participation in that they would also respond in L1. 
Saville-Troike (2006, p.86) claims that for some students motivation can be instrumental in that 
they desire increased occasional or business opportunities either in the present or for the future. 
While all of the students in this study stated their desire to use English at work in the future, this 
was not reflected in the effort they made during the first few weeks of the semester. 
Students A and C's motivation would appear to be more integrative.  Student A had 
lived in England during his high school years, albeit at a Japanese high school, while Student C 
displayed outward signs of confidence, especially in L1. Both tended to use English for humor 
which might indicate that their motivation stemmed from a desire to foster friendships 
(Saville-Troike, 2006, p.86). Students A and C appeared to be risk takers, in that they would 
often try to guess answers to questions, and generally have an excellent attitude to study in terms 
of attendance and punctuality, yet both were disruptive in their excessive use of   L1. It might 
be tempting to label them as problem students, but upon reflecting on his teaching journal the 
teacher decided to note down each student’s positive attributes and consciously remind himself 
of them before subsequent lessons. This helped to alleviate the inevitable or at least additional 
stress felt prior to dealing with the management issues in the two classes. 
Anxiety and attitude can also play a role in students’ SLA. Both Students B and D 
seemed shy, especially with the opposite sex and student D seemed anxious about his ability to 
produce L2. Students B and D were also inclined to use more L1 than other members of the class, 
but they were much less willing to participate than students A and C. Much of their L1 use was 
centered around exclaiming, “意味わかんない  (I don’t understand!).” Therefore, the teacher 




decided to add a Lesson Objective (see appendix) section to his journal entry sheet. The previous 
lessons reflections would now serve as the springboard to inform the next lesson’s objective. 
Unfortunately, Student B was absent for this lesson, although focusing on instructional language 
was a rewarding exercise which benefitted the teacher in setting up all activities for the rest of 
the semester. 
One salient theme that arose in all of this teacher’s classes was that the more the 
students used the function phrases, the more confident they became and as a result, relied less on 
L1. This was particularly true of phrases that took the responsibility to be creative off those that 
uttered them (see Figure 1 for examples). During the review lesson 11, the teacher gave cards to 
the less confident speakers encouraging them to use such phrases. Once the students had enjoyed 
making their partners explain themselves in more detail, they seemed more willing to participate 
when the tables were turned. Subsequently Students A, B, C and D started to use less L1, 
preferring instead to contribute by using the function phrases to put their partners on the spot. 
The function phrase and question “Sorry, I don’t understand. Can you explain?” was popular as 
it forced the classmates of those that uttered it to either paraphrase what they had just said or 
give a clear example. The quiet students seemed more willing to engage in the discussion once 
they had initiated the ‘challenge’. 
 
What do you think? 
How come? 
For example? 
Does anyone want to comment? 




The Rikkyo University EDC brings together an enormous body of students, although grouping 
them by department and TOEIC listening score seems to negate immense differences in 
personality and ability. However, levels of engagement and participation are bound to differ 
depending on the varying degrees of motivation each student brings to the class. Keeping a 
teaching journal is an excellent way of addressing and making explicit one’s methods of dealing 
with such issues. The act of reflection can help develop a deeper understanding of the teaching and 
learning process as a whole. As Farrell (2008) concludes, it might be unreasonable to expect 
teachers to reflect on every class. However, the process of systematically reflecting on ones work 
for one or two classes over the course of a semester can be a rewarding one. 
The teacher involved plans, in subsequent semesters, to monitor students’ perceivable 
motivation and participation over the first few weeks of classes. If any related issues which are 
affecting the class are noticed then the teacher can try to identify the type of issue and better 
support the student. For example, students who have a slightly lower level of linguistic 
performance can be given the role of listener in initial practice exchanges, until they feel confident 
enough to be more creative with the language. Another example could be, if a student is confident, 
but disruptive in their use of L1, they can be given the role of “L1 monitor” in their groups’ activity. 
This may raise awareness of the issue, though one must be careful in choosing students for this 
role as it can be uncomfortable for less confident students.  
For the teacher on this project it was the second time to keep such a journal and it was an 
important reminder that action research can be taken at any point during a teaching career and help 
New Directions in Teaching and Learning English Discussion 
10 
 
to foster or challenge implicit teaching beliefs. In particular this project has given the teacher 
involved the confidence to deal with classes that have problems concerning classroom 
management. Fortunately, by working at top tier institutions such as Rikkyo University, issues 
relating to low motivation are minimal. However, when they do occur it is important to recognize 
that the students are not always to blame. Critically evaluating what is happening in ones’ 
classroom can help to understand the multi-dimensional nature of what occurs. 
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Teaching Journal Entry 
Lesson Objective 
Improve Instructions through modeling and concept checking  
Date Period  No. Of students  
Level  Lesson no.  
Function  
Before the lesson 
Don’t forget to model with stronger and weaker students  
After the lesson 
 
Notes in class: 
 
 
